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CULTURAL FOUNDATIONS OF THE JAPANESE AND KAZAKH EDUCATION
SYSTEMS: THE BALANCE BETWEEN TRADITION AND INNOVATION

Annotation. This article examines the historical development of Japan’s universal upper
secondary education system between 1950 and 1970, with particular emphasis on the interaction
between the public and private sectors and the education policies adopted in response to
demographic pressures. The aim of the study is to analyze the postwar expansion of access to upper
secondary education and to identify the key social, political, and economic factors that shaped this
process. The scientific novelty lies in the integrated analysis of public—private partnership
mechanisms, educational infrastructure planning, and interministerial coordination developed under
rapidly growing demand generated by the first wave of the baby boom. The research tasks include
describing the structural evolution of Japan’s upper secondary education system, identifying forms
of interaction between state bodies and private institutions, examining methods of planning and
statistical forecasting under demographic pressure, assessing the role of private schools, and
analyzing the weakening of vocational and technical tracks. Particular attention is paid to regional
variation between prefectures and the differentiated contribution of urban and non-urban areas to
the universalization of upper secondary education. The study employs historical-comparative
analysis, documentary research, statistical-analytical methods, regional cluster classification, and
institutional analysis. This methodological combination makes it possible to classify regional
differences among prefectures, to show how access to upper secondary education expanded despite
infrastructural constraints, and to reveal the socio-economic preconditions for the growth of private
schooling and the decline of vocational education. The findings suggest that the Japanese model
represents an effective national education system capable of adapting to societal demands through
policy flexibility and sustained public—private cooperation.

Keywords: education system, innovation, public school, private school, industrialization,
educational reforms, teaching practice.

Introduction

Japan stands out as one of the most economically successful countries in East Asia,
maintaining consistent growth despite global economic challenges. One of the key factors behind
this stability is its highly efficient education system, which has played a crucial role in the country’s
industrial development and its ability to respond to the demands of a modern society (Hijikata,
1994: 57). According to international assessments such as the Programme for International Student
Assessment (PISA) and the Programme for the International Assessment of Adult Competencies
(P1IAAC), conducted by the OECD, Japan consistently ranks among the top countries in terms of
educational quality (OECD, 2022: 13).

Currently, Kazakhstan is undergoing large-scale reforms aimed at aligning its education
system with international standards (Kurmanbaev, Kanaev, 2024: 23). In this regard, Japan’s
experience is highly relevant, as both countries aim to harmonize traditional values with modern
innovations. Particularly significant for Kazakhstan are Japan’s policies on universal secondary
education, the effective model of public-private partnerships in schooling, and strategies aimed at
improving the quality of education (Kagawa et al., 2014: 44).

173


mailto:dinaraalpysbai04@gmail.com
mailto:china_saudan@mail.ru
https://orcid.org/0009-0004-8030-3622
https://orcid.org/0000-0001-8647-1302
https://orcid.org/30009-0007-2906-7937

«Kazaxcman wivizeicmanyoty olivimu scypuanst Ne 1, mom 17, 2026 1SSN: 3007-0325

This article first reviews the existing literature on public-private cooperation in the education
sector. It then analyzes the historical expansion of upper secondary education in Japan and the
governance mechanisms involved. The study also explores the cooperative relationship between
public and private schools, highlights voices from the business sector through interview surveys,
and identifies contemporary challenges and opportunities. Finally, it reflects on how Japan’s
educational development experience can serve as a valuable model for countries such as
Kazakhstan (Chubb, Moe, 1988: 1065).

Research Materials and Methods

The research presented in this article is grounded in a comprehensive methodological
framework designed to examine both the historical evolution and the contemporary characteristics
of Japan’s secondary education system. The central aim is to reveal how Japan has managed to
construct an education system that achieves a stable balance between traditional cultural
foundations and the demands of modern technological and economic development. In addition, the
study investigates how these insights may inform Kazakhstan’s ongoing reforms aimed at
enhancing educational quality, equity, and governance efficiency (Gafu, Terlikbayeva, Zhanseitova,
2024: 259).

To achieve this aim, the research defines several interconnected objectives. The first objective
is to trace the historical evolution of the Japanese education system, beginning with early
modernization efforts and progressing through the post-war reforms that restructured the
institutional landscape of schooling. The second objective is to analyze the mechanisms of
interaction between public and private schools in Japan, with particular attention to issues of
regulation, funding, governance, autonomy, and accountability. The third objective is to evaluate
Japan’s overall contribution to improving education quality, including its experience with
curriculum modernization, the professionalization of teaching, and the introduction of evidence-
based policymaking. The final objective is to identify specific components of the Japanese
education model that could potentially be adapted and implemented in Kazakhstan, taking into
account national identity, cultural values, and socio-economic priorities (Omarov, 2024: 57).

The research employs a complex methodological structure combining both qualitative and
quantitative approaches. The historical method is used to analyze long-term educational dynamics
in Japan. This includes examining the establishment of compulsory schooling during the Meiji era,
the expansion of secondary education during the period of rapid industrialization, and the
democratization of education under the 1947 Fundamental Law of Education. The method also
involves evaluating how demographic factors—particularly the post-war baby boom—forced the
state to reform and expand educational infrastructure in the 1950s-1970s. Official archival
materials, government reports, and educational statistics constitute the primary sources for this stage
of the research.

The comparative method enables a systematic comparison between the Japanese and
Kazakhstani education systems. In this context, the study analyzes governance structures, funding
models, the distribution of responsibilities between central and local authorities, and the roles of
private and public schools. Comparisons are also made in relation to educational outcomes, equity
indicators, and the role of culture in shaping national education identities. This approach helps
determine which Japanese insights can realistically be adapted to Kazakhstan and which require
contextual modification.

The structural-analytical method focuses on the internal architecture of Japan’s education
system. This includes examining institutional hierarchies, administrative procedures, school
autonomy frameworks, standardized assessment systems, and mechanisms of teacher training and
certification. The study dissects how the centralized Ministry of Education, Culture, Sports, Science
and Technology (MEXT) coordinates with prefectural and municipal governments to ensure a
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unified yet flexible system. By analyzing these structures, the research sheds light on why Japan’s
system has remained stable and effective despite periods of rapid change.

A crucial methodological component is the literature review, which combines classical
theories of educational modernization with contemporary empirical research. Foundational works
by Greene (2008), Johnson (1995), Pirie (2008), and Woo-Cumings (1999) are reviewed to
understand the principles of the East Asian “developmental state” model and its impact on
education as a strategic priority for nation-building. These works suggest that Japan’s education
system functioned not only as a social institution but also as an instrument for economic planning
and human capital development. Otsuka (2014) contributes to this discussion by emphasizing that
Japan’s success lies in the synchronization between governmental structures and societal needs—a
relationship that forms the backbone of effective education policy (Greene, 2008: 112; Otsuka,
2014: 67).

The study also incorporates policy analysis to examine legal and regulatory frameworks. This
includes evaluating the Private School Act, the School Education Law, prefectural ordinances, and
national curriculum standards. The analysis focuses on how public—private partnerships are
institutionalized, how state subsidies are allocated, and how quality assurance systems ensure that
private schools maintain national standards while retaining certain degrees of autonomy (Kagawa et
al., 2014: 45).

To support its findings with empirical evidence, the research employs quantitative analysis
using data from international educational assessments such as PISA and PIAAC. These datasets
provide comparative insights into student competencies in literacy, numeracy, and problem-solving,
as well as adult skill levels and school effectiveness indicators. The results consistently place Japan
among the world’s top-performing education systems, especially in areas of student discipline,
teacher professionalism, and equity of learning outcomes (OECD, 2022: 13).

In addition to general education, the research devotes special attention to vocational education
and labor market alignment. Empirical reports, stakeholder interviews, and longitudinal studies are
examined to understand how Japan integrates vocational training with industrial development
strategies. Kariya (1995: 76) shows how vocational schools played a central role during the
industrial expansion of the 1960s-1980s and how their transformation reflects broader socio-
economic changes. This dimension is crucial for Kazakhstan, which aims to modernize its
Technical and VVocational Education and Training (TVET) system.

To ensure contextual relevance, the study includes content analysis of strategic documents
produced by MEXT and the Ministry of Education of Kazakhstan. UNESCO and OECD guidelines
are used to benchmark both systems against international standards. This document-based analysis
highlights convergence in policy priorities, such as digitalization, teacher development, and
inclusivity, while also revealing divergences rooted in cultural, political, and demographic factors.

The theoretical framework of the study is built upon the concept of public—private
partnerships, drawing on Kamimura (2015), who outlines the principles of financial sustainability,
equitable access, efficiency, and shared responsibility between public and private actors. This
framework is essential for evaluating how Japan harmonizes market mechanisms with state
regulation.

Overall, the methodological model of this research—integrating historical, comparative,
analytical, policy-oriented, and empirical approaches—ensures a robust, multidimensional, and
evidence-based analysis. It allows for the identification of key institutional, cultural, and structural
elements within the Japanese education system that may inform Kazakhstan’s efforts to modernize
its education sector while preserving national identity and embracing innovation-driven growth.

Discussion
Japan’s education system has long attracted the attention of both Japanese and international
scholars, particularly those interested in modernization, social stratification, and the developmental
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state. Early historical studies, such as those summarized by Hijikata (1994), focus on the
institutional formation of the modern education system following the 1872 Education Order. These
works emphasize the state’s central role in establishing universal primary education by the 1910s
and generally interpret this process as a successful modernization project. However, later research,
most notably Kikuchi (1967), problematizes this optimistic narrative by demonstrating that access
to post-primary education before World War Il remained highly unequal. The fact that only 20% of
students advanced to lower secondary schools in 1936, while the majority were diverted into
alternative tracks, reveals that early Japanese education reform did not ensure social equality
beyond the primary level. The author of this article agrees with this critical interpretation, as it
highlights the structural limitations of prewar educational expansion.

Postwar educational reforms constitute the second major focus in the historiography. Scholars
such as Kikuchi (1967) and Kimura (2015) argue that reforms implemented under the guidance of
the Supreme Commander for the Allied Powers (GHQ/SCAP) marked a decisive rupture with the
prewar system. These reforms, inspired largely by the American model, extended compulsory
education from six to nine years and abolished academic tracking at the lower secondary level,
thereby making lower secondary education universally accessible. While the literature generally
evaluates these reforms positively, the author aligns with a more nuanced position, recognizing their
success in reducing formal inequality while questioning their depth and sustainability, particularly
at the upper secondary level.

This critical perspective is supported by Brown and Green (2001), who demonstrate that
GHQ-driven reforms were unevenly implemented. Although the reforms sought to eliminate gender
disparities, remove competitive entrance examinations, and integrate academic and vocational
pathways through comprehensive high schools, their impact remained limited beyond compulsory
education. The continued reliance on prewar middle school structures, administrative
decentralization, and severe financial constraints prevented the full realization of comprehensive
upper secondary education. The author agrees with this assessment and argues that these constraints
contributed to the persistence of selective entrance examinations and institutional stratification,
thereby undermining the egalitarian objectives of postwar reform.

The study of Japan’s education system can be broadly divided into three major
historiographical stages, based on historical context, research focus, and methodological approaches.

The first stage (late 19th century—1945) is primarily descriptive and institutional. Early works,
including policy documents and later historical reconstructions such as those discussed by Hijikata
(1994), focus on the establishment of a modern national education system following the 1872
Education Order. Scholars emphasize state-led modernization and the introduction of universal
primary education by the early twentieth century. However, as Kikuchi (1967) demonstrates, these
early studies also reveal deep structural inequalities: access to post-primary education remained
highly selective, with only a minority of students advancing to lower secondary schools before
World War II.

The author of the present article agrees with this interpretation, as it highlights that early
“universality” in Japanese education was limited to the primary level and did not ensure equal
opportunities across social classes.

The second stage (1945-1960s) centers on postwar reforms and democratization. Research
conducted in Japan and abroad—most notably by Kikuchi (1967), Kimura (2015), and Brown &
Green (2001)—examines the reforms imposed under the guidance of GHQ/SCAP. These studies
largely agree that the American-inspired reforms fundamentally transformed Japan’s education
system by extending compulsory education to nine years, abolishing academic tracking at the lower
secondary level, and promoting egalitarian principles.

While many scholars view these reforms as a decisive break from prewar elitism, the author
partially disagrees with overly optimistic assessments. As Brown and Green (2001) convincingly
argue, the reforms were unevenly implemented at the upper secondary level due to financial
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constraints, institutional inertia, and decentralization. Thus, although equality improved at the
compulsory level, selectivity and competition persisted in upper secondary education.

The third stage (1960s—1970s) focuses on massification, policy forecasting, and state—society
tensions. Studies by Dore (1976), Kariya (1995), Aizawa (2016), and Kagawa et al. (2014) analyze
the rapid expansion of upper secondary education amid Japan’s high economic growth and
demographic pressure from the baby boom generation. This literature highlights conflicts between
social demand for education and the state’s cautious policy stance.

The author aligns with these scholars in arguing that Japan’s Ministry of Education
consistently underestimated demand for upper secondary education. Forecasting errors, documented
by Sato (1961) and later confirmed by Kariya (1995), suggest that policy planning lagged behind
social reality. Moreover, Shimizu Yoshihiro’s analysis reveals institutional disagreements among
government agencies, particularly between the Ministry of Education and economic planners,
further complicating policy responses.
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Figure 1 — High School Expansion in Japan. The Ministry of Education ‘School Basic Survey’

From a comparative perspective, existing scholarship frequently presents Japan’s education
system as a successful and coherent model of state-led expansion. On this basis, many authors argue
that Japan’s experience offers valuable guidance for countries such as Kazakhstan, particularly in
the areas of public—private partnerships, the redefinition of vocational education, and sensitivity to
regional specificities. While the author acknowledges the heuristic value of this comparison, this
article adopts a more critical position. Rather than treating Japan’s model as a normative blueprint,
the discussion emphasizes that its development was shaped by social conflict, policy
miscalculations, and institutional resistance. These historical dynamics are essential for
understanding what can—and cannot—be transferred to other national contexts.

The historiography of Japan’s upper secondary education expansion in the early 1960s
illustrates this complexity particularly well. Japanese and international scholars, most notably Dore
(1976), identify 1962 as a turning point, when the first postwar baby boom cohort reached upper
secondary school age. The emergence of the “Universal High School Enrollment for All Applicants”
movement, led by parents and teachers’ unions, has been interpreted as evidence of rising societal
expectations toward education. Dore emphasizes that this movement was not merely an educational
campaign but a broader social response to demographic pressure and limited institutional capacity.
The author agrees with this interpretation and argues that social demand, rather than state initiative,
became the primary driving force behind educational expansion during this period.

In contrast, studies focusing on government policy, such as Kagawa, Kodama, and Aizawa
(2014), analyze the response of Japan’s Ministry of Education (MOE) through enrollment
projections and expansion strategies formulated between 1960 and 1962. These works describe a
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technocratic approach based on demographic forecasting and the division of projected demand
between public and private sectors. While such analyses highlight the rational planning logic of the
ministry, the author contends that they insufficiently address the gap between projections and actual
social behavior. The reliance on methods such as increasing class size and expanding existing
facilities, rather than investing in new public schools, reflects a cautious and cost-minimizing policy
stance.

Empirical data from the period further support this critical assessment. Forecasts made in
1961 anticipated an additional 1.12 million upper secondary students, yet subsequent studies by
Hanushek and Woessmann (2015) demonstrate that actual demand repeatedly exceeded these
expectations. Kamimura (2015) shows that the Ministry displayed a persistent reluctance to
prioritize new school construction, instead absorbing growth through overcrowding and
infrastructural strain. The author agrees with this interpretation and argues that such strategies
reveal a structural mismatch between educational demand and state commitment.

This tension becomes even clearer in analyses of enrollment rate projections. According to
Sato (1961), the Ministry projected a gradual increase in upper secondary enrollment, assuming
linear growth based on past trends. However, as later documented by Kariya (1995), these
assumptions proved fundamentally flawed. By the mid-1960s, actual enrollment had already
surpassed long-term targets, culminating in an enrollment rate of 82.9% by 1970—nearly ten
percentage points higher than the official projection. The author interprets this persistent forecasting
failure not as a technical error, but as evidence of institutional reluctance to fully acknowledge mass
demand for education.

One of the most influential contemporary analyses of this policy debate was conducted by
Shimizu Yoshihiro, who advised Prime Minister Hayato lkeda during the formulation of the
“Income Doubling Plan.” As discussed by Heckman (2011), Shimizu revealed deep divisions
among state agencies regarding the desired scale of upper secondary education. While economic
planners supported higher enroliment rates to sustain long-term growth, the Ministry of Education
adopted a conservative position, and the Ministry of Labor, alongside industrial representatives,
actively opposed expansion in order to secure a steady supply of young workers. The author agrees
with Shimizu’s conclusion that education policy during this period was shaped by inter-ministerial
compromise rather than a shared developmental vision.
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Figure 2 — The MOE Estimates and Actual High School Advancement Rate

The Ministry of Education’s opposition to the “Universal High School Enrollment for All
Applicants” movement further underscores this point. Official documents from 1962 criticizing the
campaign demonstrate that the Ministry viewed universal access not as a policy goal but as a
potential threat to labor supply and fiscal stability. The author interprets this stance as indicative of
an implicit policy objective: managing, and potentially restraining, the pace of educational
expansion rather than accommodating social demand.
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In conclusion, the historiographical evidence suggests that Japan’s national policy on upper
secondary education expansion consistently lagged behind societal change. Although the Ministry
of Education implemented incremental measures to address rising demand, these efforts proved
insufficient and reactive. The author argues that the expansion of upper secondary education in
Japan was achieved not because of accurate state planning, but despite its limitations. This
conclusion is crucial for comparative analysis: Japan’s experience offers important lessons for
Kazakhstan not as a flawless model, but as a case that demonstrates the consequences of
underestimating social demand and over-relying on conservative forecasting in education policy.

Research Results

This study employs a detailed empirical methodology based on the analysis and classification
of statistical data drawn from the annual Basic School Survey conducted by Japan’s Ministry of
Education, Culture, Sports, Science and Technology (MEXT). The empirical component focuses on
three key indicators measured at the prefectural level, which together provide a picture of the
structural dynamics of Japan’s postwar upper secondary education system: the upper secondary
school enrollment rate in 1955; the proportion of students enrolled in private upper secondary
schools in 1958; and the change in the share of private school enrollment between 1958 and 1997
(Kagawa, 2016: 52). The methodological approach follows the analytical models developed in
earlier works by Kagawa (2016) and Kagawa et al. (2014), but the present study places particular
emphasis on the classification of prefectures and the interpretation of long-term regional patterns.

On the basis of these indicators, all prefectures were grouped into four major clusters: the
Average Cluster, the Public Expanded Cluster, the Private Expanded Cluster, and the Urban Cluster.
Each of these clusters was examined in order to identify how its institutional configuration,
demographic characteristics and policy choices influenced access to upper secondary education
during Japan’s period of rapid modernization (Takayama, 2018: 28). The results of this
classification show that prefectures followed distinct developmental trajectories depending on their
degree of reliance on public or private schooling. These differences significantly shaped the process
by which upper secondary education was universalized in the postwar era. As Takayama (2018)
notes, the expansion of upper secondary education in Japan was not only a response to demographic
and economic pressures, but also the outcome of diverse regional and institutional strategies,
including a differentiated role for private education in metropolitan areas.

The Average Cluster comprises sixteen prefectures and represents the second-largest group.
In these prefectures, the average upper secondary school enrollment rate in 1955 was 52 per cent,
which closely approximated the national average. In 1958, 22 per cent of students were enrolled in
private upper secondary schools, and between 1958 and 1997 the share of private school enrollment
increased by about 10 per cent. These figures indicate that the prefectures in this cluster broadly
followed the national pattern of educational expansion without marked deviations. Private schools
played a noticeable, though not dominant, role in providing educational opportunities at the upper
secondary level. With respect to vocational and specialized programs, the proportion of students in
such tracks increased by approximately 4 per cent between 1950 and 1970, but then declined by
around 12 per cent between 1970 and 1990, reflecting broader structural changes in the economy
and labor market.

The Public Expanded Cluster is characterized by a more limited role for private institutions
and a strong reliance on publicly funded schools. In this group of prefectures, 21 per cent of
students were enrolled in private schools in 1958. The share of private enrollment rose modestly to
25 per cent around 1962, but then decreased to 17 per cent by 1982. The average enrollment rate in
upper secondary education in 1955 stood at 45 per cent, which was below the national average.
These figures suggest that local authorities in these prefectures preferred to expand public provision
rather than rely on private institutions. Kagawa et al. (2014) note that a certain lack of trust in
private schools on the part of local educational authorities contributed to the relatively weak
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position of the private sector in these regions. In vocational and specialized programs, the
proportion of students increased by about 3 per cent from 1955 to 1970, but then declined by
roughly 13 per cent between 1970 and 1990, mirroring the national shift away from vocational
pathways.

In contrast, the Private Expanded Cluster is defined by the increasingly active role of private
upper secondary schools over time. In prefectures belonging to this cluster, the average enrollment
rate in upper secondary education in 1955 was also around 45 per cent, similar to that observed in
the Public Expanded Cluster. However, in 1958 only 10 per cent of students were enrolled in
private schools, which was the lowest share among all clusters. By the 1980s, this figure had risen
substantially to approximately 23 per cent. This pattern shows that these prefectures moved from an
initial reliance on public provision to a situation in which private schools played a much more
prominent role. In many of these regions, local governments actively sought to involve private
institutions in the delivery of upper secondary education, thereby reversing the trend observed in the
Public Expanded Cluster (Kagawa et al., 2014). The proportion of students in vocational and
specialized programs in these prefectures showed a slight decline between 1955 and 1970 and
continued to decrease through the 1990s, suggesting a gradual shift towards general and academic
education in the context of economic restructuring and changing social aspirations.

The Urban Cluster consists of five prefectures located in major metropolitan areas and
represents a distinct pattern linked to Japan’s political and economic centers. In these prefectures,
the average upper secondary school enrollment rate in 1955 already exceeded 60 per cent,
significantly higher than the national level. By 1958, nearly half of all upper secondary students in
these regions were enrolled in private schools. These figures underline the substantial role played
by private institutions in meeting the high demand for education in large cities, which experienced
continued population growth as a result of both natural increase and rural-to-urban migration,
particularly after the first wave of baby boomers. Although the proportion of students enrolled in
private schools began to decline after peaking in the early 1960s, the overall enrollment rate in
upper secondary education continued to rise, surpassing 90 per cent in subsequent decades. During
the 1980s and 1990s, when the second generation of baby boomers entered upper secondary
education, new schools were predominantly established as public institutions, which contributed to
a decrease in the relative share of private enrollment, even as absolute numbers continued to grow.

In these metropolitan prefectures, the expansion of upper secondary education was achieved
through a combination of public provision and private-sector participation. Private upper secondary
schools operated under the national curriculum guidelines but retained considerable organizational
autonomy, which enabled them to respond flexibly to student and labor market demands (Takayama,
2018). Japan’s experience in this regard is distinctive in international comparison. Comparative
studies have shown that in many countries cooperation between public and private educational
institutions stagnated or regressed after an initial phase of rapid expansion (Aizawa, 2016: 44).
Japan, however, represents a notable exception. Rather than weakening, collaboration between
public and private upper secondary schools was maintained and, in certain respects, strengthened
through ongoing support from local governments and boards of education.

One of the central mechanisms for sustaining this collaboration has been the establishment
and development of the Public-Private Council for High Schools at the prefectural level. These
councils were created as formal platforms for dialogue and coordination between public and private
upper secondary schools, especially in response to emerging demographic challenges. Their role
became increasingly important in the 1980s, a period marked by a significant decline in the school-
age population, which intensified competition among schools for student enrollment (MEXT, 1992:
61). As documented in A 120-Year History of the Japanese School System, the declining birthrate
in this period raised concerns about disparities in educational opportunities and resource allocation
between public and private institutions, particularly in large cities such as Tokyo and Osaka (MEXT,
1992: 62). To address these issues, prefectural governments supported the institutionalization of
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formal councils, allowing public and private stakeholders to articulate shared concerns and to
develop coordinated policy responses (Aizawa, 2016: 47).

Over time, these councils have come to serve as essential arenas for mutual understanding and
policy negotiation. Their activities have encompassed agreements on student admission quotas, the
harmonization of curriculum content and academic standards, the design and implementation of
tuition assistance and scholarship programs, and the coordination of emergency responses in cases
such as natural disasters or pandemics. They have also contributed to more balanced regional
development by helping to prevent the excessive concentration of students in particular schools or
districts (Kariya, Rosenbaum, 1987: 168). Taken together, these practices reflect a broader Japanese
educational philosophy that seeks to reconcile diversity of provision with equity and social cohesion.
Through mechanisms such as the Public-Private Council for High Schools, Japan has succeeded in
aligning the interests of public and private actors while preserving stable governance structures and
shared educational standards, thus ensuring that the expansion and improvement of upper secondary
education proceed in a coordinated and socially inclusive manner.

Conclusion

This article has examined the cultural foundations and structural evolution of the Japanese
education system, with particular emphasis on the mechanisms of public-private collaboration at the
upper secondary level. The research highlights that Japan’s approach is characterized by high
institutional coordination, equity-driven planning, and sustained support from local governance
structures. One of the central innovations discussed is the role of prefectural-level Public-Private
Councils, which have proven effective in navigating demographic transitions, balancing access to
education, and maintaining systemic coherence. These councils serve not only as administrative
tools but also as platforms for inclusive dialogue and joint decision-making between stakeholders
from both sectors.

The main results of the study demonstrate that Japan’s consistent investment in collaborative
infrastructure has enabled it to develop a flexible yet stable educational system capable of adapting
to changing social and economic conditions. The novelty of the research lies in its regional
classification model, which reveals how variations in public and private sector engagement across
different prefectures shaped access to education and policy outcomes during Japan’s modernization
process.

By contrast, Kazakhstan, though engaged in active educational reform, remains at an early
stage in institutionalizing such mechanisms. While public and private schools in Kazakhstan
operate under a unified national framework, structured cooperation remains limited. The Japanese
experience provides a valuable reference for Kazakhstan in terms of formalizing intersectoral
cooperation through consultative councils or partnership platforms.

Thus, the findings of this study suggest that implementing structured, government-supported
collaborative mechanisms—similar to those in Japan—can play a key role in enhancing the
resilience, accessibility, and cultural adaptability of Kazakhstan’s education system. Such initiatives
are essential for achieving long-term reform goals and aligning with global best practices in
educational development.
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JKATIOH )KOHE KA3AK BLIJIIM BEPY )KYWJIEPIHIH MOJIEHU HETI3/1EPI:
JICTYP MEH NTHHOBALIUAJIAP APACBIHJIAFBI TEIIE-TEHIIK

Anoamna. byn maxana YKanonusaarel >xkaimnbira 0ipaeil opra 6utiM Oepy kyiecinin 1950—
1970 xpinaap apaiabIFbIHIAFBl TAPUXH TAMYBIH, 9Cipece MEMIIEKETTIK JKOHE KEKEMEHIIIK CEKTopIap
apachIHIAFbl ©3apa OPEKETTECTIK TMeH JeMOoTpadUsUIbIK KbICBIMFA Kayan peTiHAe KaObLIIaHFaH
OinmiM Oepy casicaThlH Tanjaayra OarpITTanFaH. MakallaHbIH MaKCaThl — COFBICTaH KEWIHT1 Ke3eHJIe
Kamnonusaga opra OuUTIMre KOJDKETIMIUTIKTIH KEHEIO YACPICIH KOHE OCHI YIEpICKE BIKMAT €TKEH
QJIEYMETTIK, CasCH, YKOHOMUKAIBIK (DakTopiapabl 3epTrey. 3epTTeyIiH FHUIBIMH JKaHAJIBIFBI —
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OipiHmi OelOn-Oymepiep TOJNKbIHBIHA OalIaHBICTBI OpTa OuTiMIe CYpaHBICTBIH KYPT ocyi
KarJalplHaa KaObUIaHFaH MEMJICKETTIK JKOHE JKEKEMEHINIK OpINTEeCTIK TETIKTEepiHiH, OuIiM
MHOPAKYPBUIBIMBIH KOCHIApiay JIOTHMKACHIHBIH JKOHE BEIOMCTBOAPAJIBIK KEJICY TETIKTEpiHIH
KEIICH Il TYpJ€ KapacThIPBUIYbIHIA. 3epTTEyAiH FbUIBIMH MiHAeTTepi: 1950—1970 >xpuimapaarbl
KarmoH opta OuTiM Oepy JKYHECiHIH KYPBUIBIMABIK BOJIOLHUSACHIH CHUIATTAy; MEMIICKETTIK JKOHE
KEKEMEHIINIK CEeKTopJjap apachlHAarbl ©3apa OpEKEeTTECTIKTIH QopMalapblH  alKbIHAAY;
aeMorpausIblK  KbICBIM  JKardailbiHaa OutriM  Oepy HMHQPaKypbUIBIMBIH JKOCIapiiay MEH
CTAaTUCTUKAJIBIK OoJDKaM jkacay ojicTepiH Tanmay; bimim muHUCTpiiri, EHOex MuHUCTpIIIr,
DOKOHOMHKAJIBIK ~ JKOCTHApiay  areHTTIM  KOHE  a3aMaTThIK  KO3FaJbICTap  apachIHIAFbBI
BEJIOMCTBOAPAJIBIK KETICIEYIIUTIKTEP MEH Kellicy MEXaHU3MAEPIH allblll KOPCETY; UHAYCTPUSIIBIK
Jamy YIIiH Kaapiap Jaspiiay KaKeTTUIITH 0aranay; )KEeKeMEHIIIK MEKTENTePIiH peJIi MeH KOCIITIK-
TEXHHUKAJIBIK O1J1iM Oepy OarbITBIHBIH QJICIpey YPIICIH capamnTtay. Makanaaa Tapuxu-calbICThIPMaIbl
Tanmay, KYKATTBIK 3€pTTCY, CTAaTHCTUKAIBIK-aHAIMTUKAIBIK TOCUIIEP, aWMaKTBIK KJIacTepIIiK
KikTey, OutiM Oepy casicaThlH HIONY XKOHE MHCTUTYLMOHANJBIK Taljgay oSAICTepl KOJJIaHBUIIBI.
Tapuxu-cansicTeipMansl 3epTrey JKanoHusgarsl OutiM O6epy pedopmanapbIHBIH XPOHOJIOTHSIIBIK
JaMyblH aHbIKTayFa MYMKIiHAIK Oepai. KyxkarTelk Tamgay MeMulekeTTik —Oarmapriamanap,
CTAaTHCTUKAIIBIK OICTEp AeMOTrpadUsIbIK ©3repiCTepIiH MEKTEN JKETICiHE BIKMAIbIH HAKTHI
enmieyre KeMeKTecTi. VHCTUTYIMOHANABIK Tajigay MEMIIEKETTIK OpraHiap MEH >KEKEMEHIIIK
CEKTOp apachlHIAFbl ©3apa dPEKETTECy TETIKTePiH alKbIHIayFa sKarmai sxacanasl. OChl 9micTepIin
yineciMi kanoH npedeKTypalapblHbIH OLTiM O0epy IaMybIHIAFbl aliMaKTBIK ailbIpMAaIIbUIBIKTApIbI
KYHen Typae IKIKTeyre, MEMJIKETTIK KapChUIBIK NeH WH(OPAKYPBUIBIMIBIK IIEKTEYIepre
KapamacTaH opTa OuTiMre KOJKETIMIUTIKTIH Kalald jKelesd KEeHEHTeHIH KOpCeTyre, KEKEeMEHIIK
CEKTOPJIBIH KEHEIOIHIH 9JICyMETTIK-3KOHOMHUKAJIBIK AIFBIIIAPTTAPBIH JKOHE KOCINTIK OimiM OepymiH
ancipey QaxTopiapeiH amryra MyMKiHAIK Oepai. KopwiTeiHabichinaa JKamoHus yirici KOFaMHBIH
CYypaHbICBIHA OeHiMjele anarblH, cascarTaFrbl HWKEMIUIIK TIEeH KOFAMIIBIK CEpPIKTECTIKTI
yilnectipeTin, aeMorpadusiblK >KoHE SKOHOMHUKANIBIK e3repicTepre THIMJL jKayan Oepe anaTbhlH
WITTBIK OUTIM KYHECIHIH THIM/I1 YITICl PETIHJE YChIHBUIAIBL.

Kinm ce30ep: Ginim Oepy kyieci, MHHOBAIIHS, MEMIIEKETTIK MEKTEIl, KEKEMEHIIK MEKTeTI,
WHIyCTPUSIIAHBIPY, OUTiM Oepy pedopmaliapsl, MearoruKajiblK TOKIpUOe.
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KYJIbTYPHBIE OCHOBBI IMOHCKOM U KA3BAXCKOI CUCTEM
OBPA30OBAHMUS: BAJTJAHC MEXKIY TPAIUIUSIMUA 1 HHHOBAITUSIMU

Annomayun. CtaThsl MOCBSIIEHA aHAIU3Y HUCTOPUYECKOTO PAa3BUTHS CHUCTEMBI BCEOOIIETO
cpenHero obOpazoBanust B SAmonun B mepuon 1950-1970 romoB, ¢ 0COOBIM aKIIEHTOM Ha
B3alMOJICIICTBIE TOCYIapCTBEHHOIO M YAacTHOIO CEKTOpPOB, a Takke Ha 00pa3oBaTeNIbHYIO
MOJIUTHUKY, MPHUHATYIO B OTBET Ha Jemorpaduueckoe napieHue. Llenp cratem — wucciaenoBarthb
MPOLIECC PACIIUPEHUS TOCTYITHOCTU CpeaHero oopazoBaHus B SIMOHMHU B MOCIEBOEHHBIA NEPUOa U
BBISIBUTH COLMAJIbHBIC, TOJTUTHYECKUE U SKOHOMHUYECKHE (DAaKTOPhI, MOBIMIBIINE HA 3TOT MPOIECC.
Hayunass HOBHM3HA HcCeOBaHUS 3aKIIOYaeTcs B KOMIUIEKCHOM DPACCMOTPEHUM MEXaHU3MOB
rocy/1apCTBEHHO-4aCTHOT O NapTHEPCTBA, JIOTUKHU IUIAHUPOBAHMUS o0Opa3oBaTenbHON
MH(QPACTPYKTYphl U MEKBEJOMCTBEHHBIX MEXaHM3MOB COTJIaCOBAHUSA, CGHOPMUPOBAHHBIX B
YCIIOBHSAX PE3KOro pocTa cIpoca Ha cpeliHee oOpazoBaHue, 00yCIOBICHHOTO EpBO BOIHOM 0301-
O0yma. HayuHble 3aaun McclieZJoOBaHUs BKIIIOYAIOT: OMUCAHUE CTPYKTYPHOM 3BOJIOLUU SITOHCKOMN
cucTeMbl cpenHero obpasoBanus B 1950—1970 rozsl; BbIsiBiIeHHE (OpPM B3aUMOJCHCTBUS MEXKIY

186


mailto:dinaraalpysbai04@gmail.com
mailto:china_saudan@mail.ru

«Kazaxcman wivizeicmanyoty olivimu scypuanst Ne 1, mom 17, 2026 1SSN: 3007-0325

TOCYJapCTBEHHBIM W YACTHBIM CEKTOpaMH; aHAJIM3 METOAOB IUIAHMPOBAHUS 00pazoBaTEIbHOMN
UHQPACTPYKTYpbl ¥ CTAaTUCTUYECKOTO IPOTHO3MPOBAaHHWS B YCJIOBUSX JeMorpaduyeckoro
AABJICHUA; PACKPBITUC XapaKTCPpa MCKBCAOMCTBCHHBIX pa3HOI‘HaCI/H‘/Jl 1 MEXaHHU3MOB COI'JIaCOBaHUS
Mekny MuHHCTEpCTBOM 00pa3oBaHMs, MUHHCTEPCTBOM TpyAa, ATEHTCTBOM AKOHOMHYECKOTO
IUIAaHUPOBAHUSA U TPAXKIAHCKUMU JIBUKCHHUAMU; OLICHKY HOTpe6HOCTI/I B IMMOATOTOBKC KaApOB IJIA
UHyCTPUATBHOTO Ppa3BUTHS; aHAJIM3 POJM YAaCTHBIX INKOJ W TEHACHIMH OCIa0JICHUS
npoeCCHOHATBHO-TEXHUUECKOr0  oOpa3oBaHusl. B craThe  NPUMEHSIOTCS  MCTOPUKO-
CPaBHUTENIBHBIN aHAIN3, JOKYMEHTAJIFHOE HCCIEIOBAaHHE, CTATHCTHKO-aHATUTHYECKHE METOJIH,
perHoHaNbHAs ~ KJacTepHas  KilaccHuuKaius, 0030p  00pa30oBaTeJbHONH  TMOJIUTUKA |
MHCTUTYLIMOHANBHBIH aHanu3. McTOpHKO-CpaBHUTENBHBIN IOJIXOX IO3BOJIMI PEKOHCTPYHPOBATh
XpoHOJIOTHIO pedopM B cdepe oOpazoBaHuss B SMOHMM; JTOKYMEHTAJbHBIA aHAU3 —
MHTEPIIPETUPOBATh TOCYAAPCTBEHHBIE MPOTPAMMBI; CTATUCTUYECKUE METOJbl — KOJIMYECTBEHHO
OLICHUTH BJIMSHUC [[eMOl"pa(i)I/ILIGCKI/IX N3MEHEHHH Ha IIKOJIbHYIO CC€Th; I/IHCTI/ITYIII/IOHaJH)HI)If/'I aHaJInu3
— BBIIBUTH MEXaHU3MBbl B3aUMOJEUCTBHSA T'OCYJapCTBEHHBIX OPraHOB M YaCTHOTO CEKTOpa.
Coueranne yKa3aHHBIX METOJIOB II03BOJIWJIIO CHCTEMHO KJIACCH(HUIMPOBATH pPErHOHAIBHBIC
pa3nuuus B pa3BUTHH 0Opa3oBaHMsl B SMOHCKHX NpeeKTypax, IOKa3aTh, KakuM 00pazoM,
HECMOTpsT Ha TOCYAApCTBEHHOE COMPOTUBJICHWE M HH(PACTPYKTypHBIE OTPaHUYCHUS, ObLI
obecrieueH OBICTPBIA POCT AOCTYITHOCTH CPEJHEr0 00pa3oBaHUs, a TAKXKe BBISBUTH COIHMAIBHO-
HSKOHOMHYECKHE TMPEANOChIIKM PACIIUPEHUs] YacTHOTO CeKTopa M (akTopel ocialieHus
npodeccHoHaIbHO-TEXHUUECKOTO 00pa3oBaHus. B 3akitoueHue smoHcKas MOJEb MPeACTaBIsAeTCs
B KadecTBe OS(PQeKTHBHOrO o00paslla HAIWOHAIBHON CHUCTEMBI 00pa3oBaHHsA, CIIOCOOHOM
alanTUPOBATHCS K OOLIECTBEHHOMY 3alpocCy, COYETaTh TMOKOCTH IOJUTUKUA U OOIIECTBEHHOE
NapTHEPCTBO U PE3yIbTATUBHO OTBEYATh HA JIeMOrpapuuecKie U SKOHOMUYECKUE U3MEHEHUSI.

Kntoueevie cnosa. cucrema o0Opa3oBaHUSl, MHHOBAIIMH, TOCYIapCTBEHHAs IIKOJIA, YacTHAs
IIKOJIa, MHAYCTpHATH3aIus, peopMbl B 00pa30BaHUH, MTEAArOTHUECKAsT TPAKTHKA.

ABTOpIap Typasibl MOJIIMET:

AnnbicOait  Jlunapa TanraTkpi3bl, MaructpantT, On-Papabu arbiHmarel Kazak yiITTBIK
yHuBepcuTeTi, Anmarsel, Kasakcran.

Caynan6exoBa IIsHap TypranOekkpi3bl, PhD, kaybIMaacTslppUIFaH NmpodeccopiblH MiHAETIH
arkapy1isl, a1-Papabu arbiHarel Kazak yiTTsIK yHUBepeuteTi, Anmarsl, KazakcTaH.

blckakoB tabnyn-Fanu bBypkitOaitysibl, «AnThIH Tapaky OacmachbIHBIH PENaKTOpPhI, AJIMATHI,
Kazakcran

WNudopmanus o6 aBTOpax:

AnnbicOait J{lunapa Tanratksi3sl, Maructpant, Ka3axckuil HaMOHaIBHBIA YHUBEPCUTET HUMEHU
Anp-®apabu, Anmarsl, Kazaxcras.

CaynanOekosa [IsHap Typran6ekksizbl, PhD, ucnionHsronmii o0si3anHOCTH JI01IeHTa, Kazaxckuit
HallMOHAJIbHBIN YHHUBepcuTeT UMeHn Anb-Dapadu, Anmarsl, Kazaxcran.

HUckakos ["abayn-ranu bypkur6aesuy, M3narenscTBO «ANTHIH Mapak», Anmarsl, Kazaxcran

Information about authors:

Alpysbay Dinara Talgatkyzy, Master student, Al-Farabi Kazakh National university, Almaty,
Kazakhstan. Tel.

Saudanbekova Shynar Turganbekkyzy, PhD, Acting Associate Professor, al-Farabi Kazakh
National university, Almaty, Kazakhstan.

Iskakov Gabdul —Gani Burkitbayevich. Altyn Paraq Publishing House, Almaty, Kazakhstan

Kenin mycmi 8 scenmoxcan 2025 scoln
Kabwviioanowvr 25 xkaymap 2026 sncwin

187



